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Experimentation process assessment of TEF. CONCLUSIONS. Summary
By assessing the experimentation process
of the Trilingual Education Framework
(MET) we have tried to confirm that the
aims pointed out at the beginning of this
Report have been met and to analyse those
aspects and variables that may help to
better understand the experimentation
process that has been carried out and to

take decisions that are better adapted to
the needs and possibilities of the Basque
education system.
In a similar way to the structure that has
been followed in Report, this document
with conclusions is also organized around
the five aims stated at the beginning of this.

1.

Whether a similar performance occurs in the L1 & L2 languages, Basque and Spanish, in
the TEF experimental groups and in the Control groups.

2.

Whether the performance in the non-linguistic competences, in this case, Mathematical
competence and Competence in scientific culture, is similar in the TEF experimental groups
and in the Control groups.

3.

Whether the performance in the L3, in this case, English, is significantly better in the
TEF experimental groups than in the Control groups.

4.

Identifying which contextual or individual factors, or those to do with the school,
influence the performance by students in this experimentation process.

5.

Showing what is the CEFR level or sub-level that students reach in each of the
languages on finishing the TEF experimentation process in the 6th year of Primary
Education and in the 3rd year of Compulsory Secondary Education.

-

In the first three aims, linked to the
results in the linguistic and nonlinguistic competences some key
results and data are provided that
help to concluded whether the
hypothesis that has been raised in
these has been met.
In the fourth aim, connected with
identifying variables that influence
the results, those
aspects that have

-

-
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been perceived to have greater
impact on the scores are
highlighted.
Finally, in the fifth aim, linked to
showing the CEFR levels for the
three assessed languages, the
conclusion reached by the work
groups are summed up.
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CHARACTERISTICS

OF THE ASSESSED SAMPLE

AND TYPES OF GROUPS
Two calls for projects for the Trilingual
Education Framework experimentation
process have gone out: one that began in
2011 and finished in 2013 (which we called
TEF I) and a second one that began in 2012
and ended in 2014 (which we called TEF II).
The TEF assessment process was designed
under the premise that we could compare
the performance of two different sets of
students and check whether the aims
planned at the beginning of the
experimentation process had been met.

This means that there are two types of
groups: on the one hand, the students who
have taken part in the experimentation
process, who we have called experimental
groups, and on the other, the students
who have not taken part in the
experimentation process or control
groups, who are the ones that provide a
comparative reference in the performance
tests.
The characteristics that
groups are as follows:

TEF I

these

TEF II

1ª CALL

2ª CALL

2011-2013

2012-2014

EXPERIMENTAL
GROUPS

CONTROL
GROUPS

EXPERIMENTAL
GROUPS

 Students that take part

 Students with similar

 Students that take part

in the first call for
projects for the
experimentation
process, increasing the
number of hours of
English established in
the Decree 97/2010
regarding basic
education, up to at least
20%.

define

characteristics to
those in the
experimental group,
but who do not take
part in the
experiment and do
not increase the
number of hours of
English established in
the Decree 97/2010.

in the second call for
projects for the
experimentation
process.

CONTROL GROUPS
(only 2014)
 Students who don’t take
part in the
experimentation process.
TEF I1CONTROL
+English: they extend the
compulsory timetable for a
foreign language timetable
established by the Decree
97/2010 concerning basic
education.

TEF II CONTROL
Compulsory English: they
teach the compulsory foreign
language timetable (English)
established by the Decree
97/2010 concerning basic
education.

The TEF I students, both the experimental
groups and the control groups, have been
assessed by external tests during the entire
experimentation process. The TEF II
students have also been assessed by

following the same criteria for TEF 1
students; however, their control groups
have only taken assessment tests in the
final year 2014.
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AIM 1:

A SIMILAR PERFORMANCE OCCURS IN THE L1 & L2
LANGUAGES, BASQUE AND SPANISH, IN THE TEF EXPERIMENTAL
GROUPS AND IN THE CONTROL GROUPS.
With this aim we hope to confirm whether
the decision to extend the number of
hours of English as a teaching-learning
language in the curriculum, does not
significantly affect results in the L1 & L2,

Basque and Spanish, due to the fact that in
all cases they have had to reduce the
percentage of hours in the two co-official
languages in the curriculum of the students
in the experimental groups.

Reading comprehension in Basque
The comparison of how the results
obtained by the TEF I & TEF II
experimental groups and the TEF I Control
Group have evolved shows a similar trend
among both primary and secondary
education students throughout the three
progress assessments. We do not detect a
decline in the performance by students in
the experimental groups at any of the
assessed stages, and in some of the
measurements, the scores of the
experimental groups increase more than
those of the Control group.

the OECD in PISA 2012, which is
something that does not occur in the
Control group.
All the experimental groups, in both the
6th year of Primary Education and the 3rd
year of Secondary Education, met the
requirement for taking part in the
experimentation process of giving at least a
20% minimum of teaching hours in Basque.
To sum up, the results in Reading
comprehension in Basque achieved by
primary and secondary students in the TEF
I & TEF II experimental groups show that
their
participation
in
the
experimentation process does not
seem to have had a negative effect on
their results in this competence.

In Compulsory Secondary Education, the
average
score
obtained
by
the
experimental groups is higher than the
average scores for the Basque Country and

600

TEF. PE & Secondary. How performance has evolved in the ACER PAT tests in
Reading comprehension in Basque on the ISA-PISA scale.
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Reading comprehension in Spanish
The
experimental
groups
have
outperformed the control groups in all the
assessments in this competence, both in
primary
and
secondary
education.
Furthermore, the initial differences in
scores between experimental and control
groups do not significantly vary throughout
the process.

There are a large number of schools that
have not met the requirement to give at
least 20% of their teaching hours in
Spanish, and this factor has occurred in
both TEF I and TEF II.
To sum up, the progress made in Reading
comprehension in Spanish and the final
results obtained by students at both stages
confirm that their participation in the
TEF experiment does not seem to
have
affected
their
level
of
competence in this language.

The results obtained by 3rd-year
secondary
students
in
both
the
experimental groups and the control group
are higher than the average score for the
Basque Country and the OECD in PISA
2012.

TEF. PE & Secondary. How performance has evolved in the ACER PAT tests in
Reading comprehension in Spanish on the ISA-PISA scale.
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AIM

2:

THE
PERFORMANCE
IN
NON-LINGUISTIC
COMPETENCES, IN THIS CASE, MATHEMATICAL COMPETENCE AND
COMPETENCE IN SCIENTIFIC CULTURE, IS SIMILAR IN THE TEF
EXPERIMENTAL GROUPS AND CONTROL GROUPS.
Mathematical competence
The results obtained by the experimental
groups and the control group in this
competence in Primary education show a
trend towards convergence in the final
assessment, after starting out from more
wide-ranging results in the first assessment.
That is, the results at the end of the
assessment process are very close to one
another and there are hardly any
differences.

In the 3rd year of secondary education, only
the experimental groups scored above the
average for the Basque Country and the
OECD in PISA 2012, while the control
group remained at a certain distance
behind them.
To sum up, the participation of primary
and secondary students in the TEF
experiment does not seem to have
affected their results in Mathematical
competence.

In Secondary Education, the initial gap in
favour of the experimental groups in
comparison to the control group increased
slightly in the final assessment and shows
that the experimental groups made greater
progress.

TEF. PE & Secondary. How performance has evolved in the ACER PAT tests in
Mathematical competence on the ISA-PISA scale.
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Competence in scientific culture
In this competence, the experimental
groups outperform the control group in
both primary and secondary education in
all the assessments, although the
differences are slight at both stages.

hasn’t been used that allows us to place
them on the OECD scale, as in the
previous competences.
To sum up, the participation of primary
and secondary students in the TEF
experiment does not seem to have
affected
the
results
in
this
competence.

It is not possible to contrast the TEF
scores with those obtained in the PISA
assessment in this competence, as a test
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AIM 3:

TO SEE WHETHER THE PERFORMANCE IN THE L3
(ENGLISH), IS SIGNIFICANTLY BETTER IN THE TEF EXPERIMENTAL
GROUPS THAN IN THE CONTROL GROUPS.
Las pruebas de Lengua Inglesa se aplicaron
dos veces: el primero y el último curso de
la experiencia. Las pruebas fueron
construidas
por
Cambridge
English
Languagea Assessment y respondían a los
estándares internacionales del Marco
Común Europeo de referencia para las
lenguas (MCERL) y, por lo tanto, expresan

sus resultados según los niveles del citado
Marco.
Los resultados que se muestran a
continuación solo recogen la puntuación de
Comprensión lectora, de forma que puedan
ser comparables los resultados con las del
resto de las competencias evaluadas.

Primary Education
The primary students in the TEF I & TEF II
experimental groups have improved their
levels of competence in English to a greater
extent than the Control groups who didn’t
increase their hours of English. In the final
assessment 34% of the students in the
experimental group were at level A2 or
above; more than twice as many as in the
compulsory English Control group, where
13% achieved this. The +English control
group, that receives an extended timetable
in English, outperforms the experimental
group, and has 42.4% of students at level
A2 or above.

At this stage, there are a large number of
experimental schools that give between
15% and 20% of their teaching hours in
English; that is, all the experimental schools
have increased the compulsory minimum
number of hours specified by law for this
stage (10%), but in quite a few cases they
have not reached the 20% minimum set
out in the conditions for taking part in the
experiment.
To sum up, the participation of primary
students in the TEF experiment has led
to a significant improvement in their
competence in English, although it is
likely that the results would have been
better if the required number of teaching
hours had been complied with in all the
schools taking part in the experiment.

If we look at linguistic skills, it is oral
comprehension where the results are
highest at this stage and the average is 10
points higher than the overall percentage
achieved by the students in the three
groups of analysed schools.

450
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TEF. Primary education. Results in the first and second assessment in
Reading (Linguistic communication in English).
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Compulsory Secondary Education
The experimental groups significantly
outperforms the control group with
compulsory English, but does less well than
the +English control group, that also
extends its timetable in English. 75.1% of
experimental group students and 91% of
the +English control group reach level BI
or above, whereas only 41.2% of students
in the compulsory English control group
reach this level in the final assessment.

hours in English, but there is also a
significant group of schools that do not
reach the 20% minimum specified by the
call for projects to take part in the
experiment.
To sum up, the students in the groups
that have extended the presence of
English in the curriculum show a
significantly
higher
level
of
competence in this language than the
level reached by the control groups
that only taught the compulsory
hours of English. Although the overall
results of the experimental groups at this
stage can be described as being very good,
it is logical to think that they would have
been better if all the schools had met the
minimum percentage specified in the calls
for projects to take part in this
experimentation process.

At this stage, the highest results also occur
in oral comprehension, as practically all the
students in the +English control group and
86.4% of the experimental group reach
level B1 or above, with significant
percentages of students that are even at
level B2.
All the experimental secondary schools
have more than 15% of their teaching

TEF. Secondary education. Scores in Reading (Linguistic communication in
English).
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AIM 4:

IDENTIFYING WHICH CONTEXTUAL, SCHOOL &
INDIVIDUAL FACTORS INFLUENCE STUDENTS’ PERFORMANCE IN
THIS EXPERIMENTATION PROCESS.
In this Report 10 variables have been
analysed that have had a certain influence
on the results in the various assessed

competences. All the analysed variables
have been arranged into two groups of
variables: transverse and linguistic.

TRANSVERSE

LINGUISTIC

Student’s gender, Right year for student’s
age, Family background, Father’s and
mother’s level of education, Correlation
between marks and assessment results.

Home language, Extracurricular activities in
English, Overall use of Basque, Percentage of
hours taught in each language, Attitude
towards languages.

1. TRANSVERSE VARIABLES

STUDENT’S
GENDER

If we analyse the performance of students that have taken part in
the TEF experiment according to their gender, we can see that it is
basically similar to what was observed in other assessments carried out
on the Basque education system in both primary and secondary
education: the girls significantly outperform the boys in both Basque and
English, whereas the boys attain significantly higher scores in
Mathematical competence.
In Reading comprehension in Spanish no differences according to
gender can be observed at either stage. So, it does not seem that this
variable has had any specific influence on the experimentation process,
beyond the influence we have observed in all the assessments carried
out with Basque students.

SUITABILITY

If we consider whether students are in the right academic year for
their age, the students assessed in the TEF experiment perform similarly
to what we have observed in other assessments: students in the right
year for their age obtain significantly better results than students who
are not, in all competences in primary and secondary education. As a
result, a similar performance can be observed in this variable as seen in
other assessments.

11
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FAMILY
BACKGROUND

If we look at students’ family backgrounds –native or immigrant- the
students assessed in the TEF also perform in a similar way to what was
recorded in other assessments carried out with Basque students: native
students at both stages obtain significantly better results than immigrant
students in all competences, although the differences in scores are very
different depending on the competence. It is only in Reading
comprehension in Spanish that the difference in scores between both
groups is not significant.
It needs to be borne in mind that whereas the percentage of TEF
immigrant primary students is very similar to what was recorded in the
last diagnostic assessment, the percentage of 3rd-year secondary
immigrant students in the TEF experiment is less representative of the
system, as in the TEF experiment these students represent less than half
of those recorded in the diagnostic assessment.

FAMILY STUDIES

The percentage of families with a university education among TEF
students at both stages is substantially higher than the level identified in
the diagnostic assessments (more than 15% in Primary Education and
almost double this in Secondary education). This is an important detail
to be taken into account since, as occurs in all the assessments carried
out with Basque students, in the TEF experiment there is also a clear
correlation between the families’ level of education and the results in
the competences, so that the scores increase as the families’ level of
education improves.

CLASSROOM
MARKS AND TEF
RESULTS

There is always a positive correlation between the scores obtained
by TEF students in the four competences and the classroom marks in
the subjects directly connected with these, although the correlation is
quite a bit higher in Primary education than in Secondary education. At
both stages, as observed in other assessments, as students improve
their academic marks their scores in the corresponding competences
also go up, with significant differences in all cases. This factor would
show that, in general terms, the scores in the TEF tests are consistent
with the academic marks given at school.
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2. VARIABLES LINGÜÍSTICAS
En este apartado se han analizado cinco variables de carácter lingüístico:

STUDENT’S HOME
LANGUAGE

In Primary education, 18.2% of students were from Basque-speaking
families, while in the 3rd year of secondary education 12.3% of the
entire population assessed in the TEF experiment spoke Basque at
home. As usually occurs, the performance is uneven in all the
assessed competences according to this variable: it has a large
influence in Reading comprehension in Basque but this is somewhat
less, although significant, in mathematical competence. However, it has
no impact at all in Reading comprehension in Spanish, especially in
primary education, and hardly any in Linguistic communication in
English, although this is greater in secondary education than in
primary education.
In the latter competence it so happens that in the groups that
extend the number of hours in English in primary education the
differences in scores are not significant, which is something that does
occur between the control groups.
45.8% of 6th-year primary students and 52.6% of 3rd-year secondary
students claim that they attend a wide variety of extracurricular
activities in English for a varying number of hours. These percentages
are 10% higher than the results obtained in the 2011 diagnostic
assessment in which competence in English was evaluated. In both
Primary and Secondary Education no large differences can be
observed in levels of participation in these kinds of activities between
students in the experimental groups and in the control groups,
except for in the TEF II +English control group that shows higher
percentages than the all the others.

Attending these kinds of activities at both stages strongly
EXTRACURRICULAR influences the results in competence in English, but is also significant in
ACTIVITIES IN
all the other assessed competences, which would show that in
ENGLISH
general for students attending these kinds of activities is positive on
the whole from an academic point of view.
In Primary education this variable seems to be more important
than extending the number of teaching hours of English in the
curriculum, as students in the control groups that attend these kinds
of extracurricular activities achieve higher scores than the
experimental students who do not take part in these. On the other
hand, in Secondary education it seems that the variable that most
influences results is extending teaching hours of English, as students
in the experimental groups achieve significantly higher scores than
the groups from schools that do not extend teaching hours in
English, even though they go to extracurricular activities in English.

13
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The levels of overall use of Basque at schools attended by primary
and secondary students are very similar those observed in the 2013
diagnostic assessment, and in both assessments it is higher in primary
than in secondary education.

OVERALL USE OF
BASQUE

This variable has a strong impact on the results in Basque of 6thyear primary students, so that greater use of Basque at school seems
to have a clearly positive influence on scores. However, in the 3rd
year of secondary education, this influence is only appreciable among
the groups that use Basque less, but not among the groups with a
higher level in this index.
This is a variable that has practically no impact at all or has a
rather unclear or contradictory influence on competences in Spanish
and in English.

PERCENTAGE OF
TEACHING HOURS
IN EACH
LANGUAGE

ATTITUDE
TOWARDS
LANGUAGES
(APPRECIATION &
PERCEPCIÓN OF
DIFFICULTY)

In both Primary and Secondary education there is a positive
correlation between the percentage of teaching hours and the results
in Reading comprehension in Basque and Competence in English, whereas
in Reading comprehension in Spanish it is inexistent. These correlations
are stronger in Primary than in Secondary Education.
It is important to point out that while, with regard to Basque, the
experimental schools meet the requirement to give at least 20% of
teaching hours in the curriculum in Basque, this condition has not
been complied with in the case of Spanish. In English all the
experimental schools increase the compulsory percentage of hours,
but a significant number of schools do not reach the 20% minimum
set by the call for projects, which leads us to think that the results in
this competence could have been better if they had done so.
In the analysis of this variable, the performance in Basque and
Spanish is quite different to what we can observe in English. While in
the two co-official languages, in both Primary and Secondary
Education, we can see that the percentages of both variables are very
close, so that it seems that opinions with regard to both of them are
directly linked and that students show a greater or lesser
appreciation for these languages based on their perception of how
difficult they are to learn. The percentages of students that say that
they like these languages a lot or quite a lot are very similar to those
that say that they are easy or very easy, and this happens among
primary and secondary students.
As for English, on the other hand, the percentages of answers
regarding one or the other variable are quite different, so that it
seems that the appreciation or liking for this language is not directly
related to the perception of how difficult it is. In fact, the percentage
of students who like this language a lot or quite a lot (61% among
14
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primary students and 68.6% among secondary students) is much
higher than those who think that it is very easy or easy (38.3% in
Primary and 46.2% in Secondary education).
These variables strongly influence Reading comprehension in Basque
at both stages, with a gap of over 100 points between the extremes
on the scale. A large impact can also be observed on the results in
Linguistic communication in English at both stages, and in some cases
there are more than 150 points between the extreme answers.
However, in Reading comprehension in Spanish their influence is quite a
bit less than in the other two languages, with differences in results
around 15 points.
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AIM 5:

POINTING OUT WHAT THE CEFR LEVEL IS THAT
STUDENTS REACH IN EACH OF THE LANGUAGES ON FINISHING
THE TEF EXPERIMENTATION PROCESS IN THE 6th YEAR OF
PRIMARY EDUCATION AND THE 3rd YEAR OF SECONDARY
EDUCATION.
To meet this aim three work groups were
set up, one for each of the languages to be
assessed, that performed an in-depth
analysis on the performance tests used in
this assessment process, to link the
different performance scales with the CEFR
scale and to study the results and
percentages of students at each of the
Framework levels in the three assessed
languages.

could be appropriate for the end of
Primary education and Compulsory
Secondary Education. The Basque and
Spanish groups make us see the need to
bear in mind that the proposal put forward
for each of these languages is strongly
conditioned by the fact that all the data
that has been handled refer exclusively to
reading comprehension and certain
variables are missing that we have not been
able to take into account when assessing
the level proposed in each case.

As a result of this work, each of the groups
has agreed on a CEFR reference level that

Reading comprehension in Basque
The 6th-year primary students in
models B and D that have taken part in the
TEF experimentation process would be in a
position to reach CEFR level B1; 67.3% of
the students in model B and 77.3% in
model D are at level BI or above.

The model A students would be in a
position to reach level A2 at the end of the
first compulsory stage. 20.8% of model A
students have the proposed level B1 or are
at a higher level.

TEF. P.E. 6th year. Reading comprehension in Basque. Percentage by CEFR
levels.
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TEF. P.E. 6th year. Reading comprehension in Basque. Percentage by CEFR
levels according to language models.
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As far as 3rd-year secondary students
are concerned, model D students would be
in a position to reach level B2; students
enrolled in model B would be between
levels B1 and B2. Finally, model A students
would mostly be in a position to reach
level B1. Around 70% of the model D

60,0

B2

students in the 3rd-year of secondary
education already have level B2 or above,
while in model B half of the students are at
this level. In model A in the 3rd year of
secondary education only 24% of the
students are at this level or above.

TEF. 3rd-year secondary education. Reading comprehension in Basque.
Percentage according to CEFR levels.
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TEF. 3rd-year secondary education. Reading comprehension in Basque.
Percentage by CEFR levels according to language models.
72,1
69,6
Model A
Model B
Model D
50,1
47,8

40,0

30,0

30,0

24,0

20,0
10,0

3,8

2,2

0,5

0,0

A2

B1

17

B2

Experimentation process assessment of TEF. CONCLUSIONS. Summary

Reading comprehension in Spanish
At the end of primary education
stage, students that have taken part in the
TEF experiment assessment would be in a
position to reach CEFR level B1 in the
three language models.

appreciable differences being observed
between the language models in the 6th
year of primary education: 86.4% of model
A students; 91% in model B and 88.4% in
model D are at level B1 or above.

89.2% of the entire sample assessed in the
TEF is at level B1 or above, without any
TEF. P.E. Reading comprehension in Spanish. Percentages by CEFR levels.
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TEF. 6th-year P.E. Reading comprehension in Spanish. Percentages by CEFR
levels according to language models.
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11,7

0,0

A2

B1

In Compulsory Secondary Education,
students would be in a position to reach

B2

CEFR level B2 at the end of the stage, as
79.4% are at level B2 or above.
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Percentage by CEFR levels.
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TEF. 3rd-year secondary education. Reading comprehension in Spanish.
Percentages by CEFR levels according to language models.
80,4
76,3 76,0
Model A

Model B

Model D

50,0
40,0
30,0

19,6 19,1 20,6

20,0
10,0

4,5

3,3

0,0

A2

B1

B2

Linguistic communication in English
The distribution of percentages by CEFR
levels obtained by 6th-year primary and
3rd-year secondary students is shown
below, separated into three types of
schools:
-

-

Experimental: this includes all the
students that have taken part in the
TEF experimentation process (both in
the TEF I and TEF II calls for projects)
and have been measured in the final
assessment in this competence (in
2013 or in 2014). These students, as
we have already explained in this
Report, have at least a 20% presence
of English in their curriculum.
+English control: includes students
from the control group that were

-
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measured in the final assessment in
this competence in 2014. These are
students that have not taken part in
the TEF experiment, but nevertheless
the presence of English in their
schools is higher than the compulsory
number of hours set by the official
curriculum.
Compulsory English Control:
includes the results of students from
the TEF I & TEF II control groups.
These are schools in which the
presence of English in the curriculum
consists of the compulsory number of
hours set by the Decree concerning
basic education.
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Primary Education
The students in the +English control group
have higher percentages in the higher levels
measured in this English test, 42.4% are at
level A2 or above. The experimental group
has almost 34% at this level, while only 13%
of compulsory English control group
students reach level A2 or above.

The highest percentages of students in the
three analyzed groups are at level A1 and it
is striking that 40.6% of students from the
compulsory English control group or 29%
from the experimental group show a level
below A1.

TEF. 6th-year P.E. Linguistic communication in English. Percentage by CEFR
levels according to types of schools.
50,0
45,0
40,0
35,0
30,0
25,0
20,0
15,0
10,0
5,0
0,0

46,4
40,6

37,0 38,0

34,7

29,1

28,0
19,6
12,2
5,9 7,7
0,7

Below A1
Experimental

A1

A2

+English control

The work group considers that the CEFR
reference level for the 6th year of
Primary Education should be A2,
despite establishing that the results at this
level are modest. This is the reference level
introduced in other projects promoted by
other autonomous administrative bodies
and is the most consistent with the number
of hours devoted to learning English.

B1

Compulsory English control

classroom. The group acknowledges the
difficulty of measuring the impact that this
basic factor has, although we can detect
that it does play a role when it comes to
showing accurately what students actually
know.
We consider that a broad percentage of
students could perform the tasks listed in
the CEFR level A2 descriptors; that is, this
is an accessible level. For this reason, the
work group considers that the factors
presented below justify the proposal
adopted for the 6th year of primary
education:

The results of the TEF assessment are
modest as far as achieving this level is
concerned. Nevertheless, the group can
justify this proposal if we take into account
a range of factors that go beyond
measurements. Students might reach this
CEFR level, but be unable to demonstrate
this in external assessment tests like the
ones formulated in this project. In fact, we
have seen that the ability of 11-year-old
students to answer these kinds of tests
may be restricted due to the fact that they
do not regularly practice them in the

1. In projects with similar characteristics
it has been confirmed that more than
50% reach level A2 or above, when
they take the Cambridge English
Benchmarking test. In this case, this is a
level certified by Cambridge English, but
this certificate has nothing to do with
the Project in question.
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2.

Various Autonomous Communities in
Spain, with bilingualism/trilingualism
projects, propose this very level (A2)
as a benchmark.
3. The calculated number of hours
devoted to learning English from the

age of 4 to the 6th year of Primary
Education, for students that do not
follow any kind of support project
with extra hours in this Competence,
is greater than the total estimated by
ALTE.

Secondary Education
Except for the compulsory English control
group in which nearly half the students
display an overall competence in English
below level B1, the other two groups of
analysed schools show the highest
percentages at the higher levels measured
in the test conducted in the 3rd year of
secondary education.

+English control group students achieve
level B2. It is striking that 41.2% of the
students in the compulsory English control
group also reach level B1 or above in
English. These are results that could be
described as very good, especially in the
groups that extended the presence of
English in the curriculum, if we bear in
mind that the assessment took place one
school year before the end of the academic
stage.

75.1% of the experimental group students
and 91% of the +English control group
attain a B I level of competence or higher
in English and more than half of the

60,0

TEF. 3rd-year secondatry education. Lingusitic communication in English.
Percentages by CEFR levels according to types of schools.
53,6
48,2

50,0

43,5
37,4

40,0

31,9
30,0

31,6

23,7

20,0
10,6
10,0

9,3

9,0

1,2 0,0
0,0

A1 & below
Experimental

A2

B1

+English control

For the end of secondary education,
the group considers that students would be
in a position to reach level B1, as around
75% of students reach this level or a higher
one. Bearing in mind that these students
still have another year of compulsory
schooling left, it could be expected that a
higher percentage of students might attain
this level.

B2

Compulsory English control

On the other hand, it is feasible for 6thyear primary students to reach level A2, so
that it is reasonable to expect that four
years later, when they finish compulsory
secondary education, they should reach
level B1. The results of the TEF tests have
also established that at least 20% reach
level B2, so it can be predicted that level
B2 would be a reference level for only a
few cases.
21

Experimentation process assessment of TEF. CONCLUSIONS. Summary

CEFR reference levels for the end of the
compulsory stages
PRIMARY EDUCATION

BASQUE
SPANISH
ENGLISH

B1 (models B & D)

SECONDARY EDUCATION
B2 (model D)
Between B1 & B2 (model B)
B1 (model A)

B1

B2

A2

B1

A2 (model A
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